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Abstract. The article provides a summary of a theoretical study on the main provisions of the 
activity of the educational institution’s administration in creating and implementing an 
inclusive educational process at the institution. Inclusive education is teamwork – the 
responsibility and obligation shared by the whole educational institution is a challenge to the 
whole team of the educational institution and first of all, a challenge to the administration of 
the educational institution. Inclusive education can be implemented in various ways all united 
by organizational culture with positive perception of student diversity, an understanding that 
the leaders working at educational institutions with their colleagues have a central role in 
promoting the inclusive culture. The role of administration in the development of the inclusive 
educational process at an educational institution is to ensure the implementation of the norms 
concerning the rights of students with special needs to be included, to maintain inclusive policy 
in the activity of the educational institution, to provide everyone involved in the learning 
process with information about the special needs of the students, to allocate funds for providing 
for the special needs, to guarantee accessibility of the educational institution. The 
administration and the support specialists of the educational institution must work as a team, 
must develop a plan of measures for the implementation of a further inclusive education process 
of the educational institution, for providing the support in education where the measures for 
educational support include determining and assessment of the needs of a student; 
consultations and support for all students, including the students with special needs, 
professional development, consultations and support for teachers, the students’ parents and the 
specialists; consultations of the support team specialists and services, also attracting 
specialists from other institutions; technical aids and equipment (if necessary); an opportunity 
to study using sign language and the services of an interpreter (if necessary); transportation 
services (if necessary, also with an accompanying person); assistant services, etc. The make-
up of specialists of the support team of the educational institution – speech and language 
pathologist, psychologist, social pedagogue, special education pedagogue, medical specialist, 
etc. can vary depending on the needs and circumstances of the students of the specific 
educational institution. Work responsibilities of these support team professionals in the general 
support system of the educational institution are analyzed in the article. 
Keywords: inclusive education, teamwork, support system, support team.  
 
Introduction 
  
According to the main inclusive education principles of UNESCO, inclusive 
education is considered a process where the diversity of needs of all persons who 
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study must be taken into account and satisfied by the participation of adults in the 
learning process, in the culture and the values of the community to decrease social 
rejection and poverty (UNESCO, 2005/a). The reasons for choosing the inclusive 
education model are: educational, for the education system must be qualitative 
and accessible to everyone from early childhood; social, for education must 
promote a change of attitude creating a society free of prejudice, discrimination 
and rejection; economic, for education helps improving competitiveness in 
circumstances where new tasks need to be solved. The aim of education is to 
create a better society that promotes integration and cooperation instead of status 
and competition (Cardona, 2011). 
To create inclusive education, the content of education, the approach, 
structure and education strategies must be changed (Education White paper 6, 
2001; NAP, 2006; World Health Organization, 2011), after which the teaching 
staff training systems must be developed and more funds must be allocated to it; 
furthermore, a global view is necessary, which would include all students, and the 
belief that the obligation of the general education system is to educate all persons. 
The aim of inclusive education is to adequately provide for the educational needs 
of various social groups, which can be achieved through both formal and informal 
education. An effective, perfect process of inclusion is the symbiosis of the 
inclusive activity of the educational institution and society (UNESCO, 2005/a; 
Education White paper 6, 2001). 
Inclusive education is teamwork – the responsibility and obligation shared 
by the educational institution as a whole (Jonsson, 2006; Mitchell, 2010; 
Turnbull, Turnbull, Shank & Smith, 2004). Inclusive education is a challenge for 
the whole team of the educational institution and first of all a challenge to the 
administration of the educational institution, for “the development and 
effectiveness of the educational institution is influenced by the organization 
philosophy of administration together accepted by the employees and the 
administration and by the social roles (leader, administrator) implemented in 
practical activity” (Celma-Zīda, 2013, 69). 
The main approach – to solve the issues of creating inclusive educational 
institution activity and support system at three levels: administration, teachers and 
students (Education White paper 6, 2001; Mitchell, 2010, 11. ch.; Ras, 2008; 
Wolfendale, 1987), which means – support to the educational institution, support 
to teachers, support to students. V. Birkett also specifies that when creating a 
system for the activity of an inclusive educational institution, it is important to 
provide support to students, to teachers and to the implementation of the education 
programme, thus – support to the educational institution (Birkett, 2004, 14-15). 
Research aim: analysis of scientific literature, determining the main 
conditions for the activity of an educational institution while promoting the 
inclusive education process. Research method: analysis of scientific literature.
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The research results 
 
A. Dyson, based on comprehensive research of the activity of inclusive 
educational institutions and significant personal experience, believes that there is 
no unified model of how an inclusive educational institution works and what it 
looks like, for each country, municipality, educational institution creates their 
own inclusive education support system (Dyson, 2010, 79; Nīmante, 2008/c, 156). 
UNESCO studies also allow stating that there is no perfect model for creating a 
system of inclusive education but all created models are based on the main 
principles of inclusive education implemented in a local context (UNESCO, 2009, 
144). 
The following are involved in the creation of an inclusive educational 
institution: at the strategic level – directors of educational institutions, the 
responsible staff of municipalities, assistant directors, methodologists and other 
decision-making persons; at the tactical level – teachers of school subjects, 
psychologists, special education pedagogues, speech and language pathologists 
and other specialists, students’ parents, students. For a common inclusive activity, 
physically and mentally orderly environment of the educational institution is 
necessary, the support of parents and society and where necessary, opportunities 
provided by the ministry of education, municipalities, social services, school 
support centres, higher education institutions and special education institutions. 
The administration of educational institutions that begin working on creation 
of an inclusive educational institution must create their own educational 
institution support team, which through cooperation with the support staff of the 
municipal department of education (EDUCATION WHITE PAPER 6, 2001; Ras, 
2008) implements the support necessary to all those involved in the inclusion 
process. The element of the inclusive education support system – the support 
team – must be created in the framework of each specific institution so that each 
one involved could help each other (Reid, 2006, 101). 
In 1998, UNICEF recommendations state 12 steps in the direction to an 
inclusive education institution (UNICEF, 1998). These are: create learning 
methods that promote participation and personal development; reassess the 
principles of student selection and formation of classes in educational institutions; 
guarantee a fair examination system that would let each student demonstrate their 
own achievement; promote the expansion of support beyond the programme in 
educational institutions; expand the involvement of parents and society in 
education; study students’ work and its relation to attendance and learning in 
educational institutions; pay more attention to the access to education for students 
from poor families and to the quality of education, to the integration of students 
with disabilities in normal schools; pay attention to the needs of ethnic minorities; 
promote early childhood development – in the widest sense using various means; 
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perform sufficient centralized control of the local administration of educational 
institutions, including the study programme; guarantee sufficient funds to local 
municipalities with poor resource base (UNICEF, 1998; Jackson, Ryndak, & 
Billingsley, 2003). 
T. Booth has expressed an opinion that changes need to be introduced at all 
levels and in the whole system of the field if we wish for development of inclusive 
education (Booth, 2000). It is not allowed to distort facts, to pretend, hide the truth 
at all levels, because all this creates a deforming aspect in the development of 
inclusive education (Ainscow, 2004, 10). M. Ainscow and S. Miles define the 
criteria for the promotion of the implementation of inclusive education in 
educational institutions, in the system, in the policy in general (Ainscow & Miles, 
2009, 5-6). 
An educational institution becomes inclusive when educational institutions 
have a strategy that promotes presence, participation and achievement; 
educational institutions provide support to students who are rejected, weak, 
vulnerable; teachers are prepared to work with diversity; teachers participate in 
professional development activities focused on inclusive education. 
Education at an educational institution becomes inclusive when there is 
highly qualified support in the education process; all institutions, service 
providers involved in the work are implementing inclusive policy and practice; 
resources (also financial) are available; the role of specialist support is clear (also 
from special education institutions). 
The policy of education becomes inclusive when the thought of promoting 
inclusive education is highlighted in important documents on education; older 
staff provides clear administration of inclusive education; inclusive practice is 
supported in educational institutions, which is consistently formulated and shown 
by all members of administration at all levels; administration of all levels does not 
argue the inclusive practice at educational institutions. 
The education system becomes inclusive when inclusion is considered a 
general principle that governs the policy and practice of all education; study 
programmes, systems of assessment take into account all the students; all agencies 
working with children, including healthcare and social services, understand and 
support political efforts to promote inclusive education; systems are introduced to 
monitor the presence, participation and achievements of all students (Ainscow & 
Miles, 2009, 5-6). 
R. Rieser and H. Peasley (Rieser & Peasley, 2000, 6) believe there are 
important tasks in the promotion of obtaining inclusive education for students 
with special needs: work with parents, creation of partnership schemes; 
development of the basis of the educational institution focusing on the possibility 
to provide practical support to students so that as many parents as possible feel 
confident that the educational institution is able to satisfy the needs of their 
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children; the development of knowledge and skills of the educational institution 
staff, administration, specialists working with students with special educational 
needs; cooperation with all institutions, organizations involved in the process of 
educating students with special educational needs. S. Pijil and C. Meijer share a 
similar opinion stating that inclusive education is a structure to provide 
specialized help at an educational institution, other support systems, 
decentralization and cooperation among educational institutions (Pijl & Meijer, 
1997, 12). 
In order for the learning process (policy and practice) at an educational 
institution to become inclusive, M. Ainscow, A. Dyson and S. Weiner state the 
necessity to be clear on what is understood by inclusive education, to mobilize all 
available human resources in order to overcome obstacles in the learning process 
and to ensure participation, to provide different kinds of proof of the possibility 
of good practice, to encourage teachers for further inclusive work, to carefully 
plan additional possibilities of providing support to students who need it, to 
accordingly train support providers, to understand that inclusive education can be 
implemented in various ways but all these ways are united by the organizational 
structure with a positive perception of student diversity, to understand that the 
leaders working with their colleagues at educational institutions have a central 
role in promoting inclusive culture (Ainscow, Dyson, & Weiner, 2013). 
The school administration attitude and understanding is very important in the 
issue of inclusion (Pop, Powell, Miljevic, & Crighton, 2009). The role of 
administration in the development of the inclusive education process at an 
educational institution is to guarantee the satisfaction of the rights of students with 
special needs to inclusion, to maintain inclusive policy in the activity of the 
educational institution, to provide all those involved in the learning process with 
information on the special needs of the students, to allocate funding for satisfying 
special needs, to guarantee accessibility of the educational institution (Department 
of education, 2011). 
S. Peters (Peters, 1999) states that good administration of an educational 
institution determines the mood in the whole process of inclusive education. The 
role of administration in the development of an inclusive education process can 
be viewed from four perspectives: the vision and work order of the educational 
institution, the structure and organization of work of the educational institution, 
staff training, providing with resources for work. Administration should have a 
positive attitude to inclusion, the work of teachers in a corresponding environment 
must be supported: teachers who work well must be positively evaluated, help 
must be provided if things go wrong and time must be given for teacher 
interaction, for planning the work of teachers, solving cooperation problems, 
participation in support team meetings and adaptation of materials. Teachers who 
have the support of the educational institution administration are always more 
 Marite Rozenfelde. Educational Institution Activity in the Inclusive Education Process 
 
 
 
 
95 
 
successful in the times of change. Administration must create a supportive 
environment for the inclusion requirements, organize staff training, professional 
development and the opportunities for professional development (Expert Panel on 
Literacy and Numeracy Instruction for Students with Special Education Needs, 
2005, 113). 
There are golden rules approved by teachers all over the world – for a 
learning process to be inclusive, involvement of all students is important, 
interaction, good process management, experience planning, personal learning 
plans, personal help, the use of technical aids, behaviour management, 
everybody’s work together (UNESCO, 2001). For development of the inclusive 
processes, a team leader approved and respected by all, able to take responsibility 
and risk must be chosen, a general understanding of how the support team is going 
to work at the educational institution must be created, each team member must be 
encouraged to take responsibility for participation in the team work, open 
communication must be established, constantly maintaining open relationships, 
and to admit that disagreements among team members are a part of the 
cooperation process, ways of constructive conflict resolution must be created 
(Danielsa & Steforda,1999; Reid, 2006; Glynis, 2006, 9-11). 
The process of inclusion at the educational institution must also be supported 
by the students, parents, other educational institutions and higher education 
institutions (Expert Panel on Literacy and Numeracy Instruction for Students with 
Special Education Needs, 2005, 112). M. Giangreco, S. Broer and S. Edelman 
point out that a lack of support for professionals at an educational institution can 
lead to a crisis because the educational institution employees do not understand 
what to do (Giangreco, Broer, & Edelman, 2003, 168). The make-up of the 
support team specialists of the educational institution – speech and language 
pathologist, psychologist, social pedagogue, special education pedagogue, 
medical specialist etc. – may vary depending on the needs and circumstances of 
the students of the specific educational institution (Hunt, Doering, Hirose-Hatae, 
Maier, & Goetz, 2003; Vasiļevskis, Falka, b.g.; Expert Panel on Literacy and 
Numeracy Instruction for Students with Special Education Needs, 2005, 114). The 
educational institution administration and support team specialists must work as 
a team, “must develop a plan of measures for the implementation of a further 
inclusive education process of the educational institution, for providing the 
support in education” (Apeirons, 2007) where the measures for educational 
support include determining and assessment of the needs of a student; 
consultations and support for all students, including the students with special 
needs, professional development, consultations and support for teachers, the 
students’ parents and the specialists; specialist consultations and services, also 
attracting specialists from other institutions; technical aids and equipment (if 
necessary); an opportunity to study using sign language and the services of an 
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interpreter (if necessary); transportation services (if necessary, also with an 
accompanying person); assistant services, etc. 
For effective cooperation of the support team specialists, teachers, parents 
and other staff of the educational institution, all the persons significant to the 
student with special needs must be involved in the inclusion process. Active 
involvement of the students’ parents and other significant persons in the work of 
the support team improves the effectiveness of the team’s work; for the parents it 
is also important to feel that their input is valuable in the working process of the 
educational institution team (Expert Panel on Literacy and Numeracy Instruction 
for Students with Special Education Needs, 2005, 114). During the meetings of 
the student and the support team of the educational institution it is advised to hear 
the student’s thoughts and to include the student in making important decisions 
that affect the student; the student’s “advocate” must be allowed to speak if the 
student themselves is afraid to speak or cannot due to other problems; the student 
may need help in writing their thoughts if it is easier than speaking; an adult 
employee of the educational institution who shows a positive tendency towards 
the student could be included in the conversation; similar advisers or groups of 
advisers could be included, promoting the participation of people; it is necessary 
to obtain assurance that everything is clear and correctly understood by the student 
or the young person (Bibby, Davey, Hudson-Vaux, Miller, Morling, & Stitt, 
2005). 
It is necessary to arrange a class or just a room in the educational institution 
that could be used as a room for the meetings and work of the support team, at the 
same time, a as a working room for the specialists and individual work after class – 
a resource room. The room must meet the specific problems of the students: if the 
educational institution has students with vision problems, there should be good 
lighting and sound equipment; if there are students with hearing problems, the 
room must have sound isolation, good lighting so that students could read the 
teacher’s lips and signs; if there are students with mental development disorders, 
the level of noise and other stimulators must be low because it can impede 
concentration (Apeirons, 2007; Friend & Bursuck, 2002; Kirk, Gallagher, & 
Anastasiow, 2000; The Utah Education Association, 2009). The resource room 
can be used to provide the special needs student with individual specialist 
consultations, for individual classes with specialists and individual acquisition of 
various learning strategies, for the others involved – for consultations, education, 
supervision, support team meetings etc. (Kirk, Gallagher, & Anastasiow, 2000. 
Cooperation of the support team specialists has a huge importance, regular 
meetings where work strategies with specific special needs students and their 
effectiveness are discussed with the participation of study subject teachers and 
parents. When deciding to apply a new work strategy, the person to implement 
the strategy must be given at least a month of time for its implementation, then 
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the results obtained are analyzed during another meeting: detailed description of 
activities tried, detailed report on the student’s reaction to the new activities, any 
new information must be provided that was received during the implementation 
of the strategies, information on any changes (for example, changes in family 
circumstances, stands that can affect the effectiveness of intervention), as well as 
any questions and uncertainties that emerged during the testing of the strategy. If 
the new strategies proved to be effective, the meeting members can agree on the 
continuation of these strategies regarding the specific student, but if the strategies 
did not produce results, new strategies are developed and tried (Glynis, 2006, 9-
11). The support team specialists and parents decide on the necessity of support 
measures, application and effectiveness in the learning process of specific 
students (Giangreco, Broer, & Edelman, 2003, 168), decide whether the student 
needs an individual support person if the student’s behaviour disturbs the class, 
the student cannot take care of themselves, does not have independent mobility, 
poses a safety risk to themselves or other students, if constant support is needed 
in a specific field (Giangreco, Broer, & Edelman, 2003, 171). 
In an inclusive educational institution, various support measures are used 
during the learning process and tests depending on the specific special needs of 
the students. The support teams of the educational institution have an important 
role in evaluation of the student’s special needs and choosing the necessary 
support measures to eliminate or reduce the obstacles caused by each specific 
disorder or disorders. A correct decision will provide the student with an 
opportunity to show their knowledge and skills without suffering from limitations 
caused by their health or developmental disorders. The task of the educational 
institution support team is “to ensure that the decision made on the support 
measures minimizes as much as possible the risk of a student receiving an 
inadequate grade on an ordinary day or for a test” (Vasiļevskis, Falka, year not 
indicated). The support teams of educational institutions should provide support 
for the teachers working in the class, help decrease the difficulties that the student 
encounters in class, after classes, to support students and parents, provide an 
opportunity to cooperate, to consult and exchange information and knowledge in 
order to identify strategies that can improve learning achievements of the student. 
When starting the creation of the inclusive educational institution learning 
process, the support team specialists and the educational institution administration 
must analyze the existing basic training of the teachers of the educational 
institution: the level of knowledge and skills of work with students who have 
special needs, which can be very different, the opinions existing among staff, 
views on their own readiness and that of the educational institution for work in an 
inclusive learning process, for teachers usually have a lot of knowledge and skills 
necessary to work with all students but do not have real confidence about their 
correctness; professional development of teachers is needed that would give the 
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teachers an additional feeling of confidence about the correctness of their work 
and the understanding that the inclusive work practice is more than just 
differentiation, that would allow acquiring new work strategies, learn to cooperate 
with everyone involved in the inclusion process, to work for one shared aim in a 
united team, instead of the usual responsibility for and emphasis on only the 
results of their personal work and not taking responsibility in general. 
Each support team specialist in the educational institution has their own 
specific responsibilities. One of the support providers to a student with special 
needs in the learning process can be a special education pedagogue (Jonsson, 
2006, Janney & Snell, 2003, 103, Giangreco, Broer, & Edelman, 2003). The work 
of a special education pedagogue in the educational institution support team and 
in the educational institution in general is determined by the description of work 
responsibilities prepared by the Ministry of Education and Science (IZM, 2009). 
Special education teacher helps the pedagogue of a general education institution 
during work with students who have pronounced physical or mental 
developmental disorders (vision, hearing, neuropsychological, somatic, language 
disorders) or learning disorders, implementing a special primary education 
programme for the students included; implement the education programme in a 
specific study subject according to the State Education Standard and according to 
the health and level of development of each student; agree on the content of their 
work with the teachers of the corresponding study subject; determine individual 
work hours and participation in classes with other students; in cooperation with 
the study subject pedagogues, class masters, educational institution support team 
staff and educational institution administration, analyze the learning, 
psychological and adaptation problems of each student and determine the learning 
methods to be applied to solving such problems; perform individual work with 
students to explain the learning material that is unclear, to create motivation to 
learn and to develop cooperation and communication skills, help students to 
prepare for classes and after class activities, create their self-care skills; cooperate 
with the students’ parents in order to understand the students’ problems and to 
inform the parents of the student’s difficulties at the educational institution to 
search for solutions together; perform the analysis of the dynamics of students’ 
development and self-analysis of one’s own work; plan one’s work and inform 
about the results of the work following the order established by the educational 
institution etc. (IZM, 2009). 
In cooperation with subject teachers, the special education pedagogue 
consults teachers on how to use materials and methods that will suggest the correct 
answer to the student (simplifying the tasks and allowing to participate in class 
with the sense of a job well done); how to encourage for further work when 
providing comments about a correct or incorrect answer, an assessment of the 
answer, focusing on the correct answers; how to motivate a student to work, 
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finding the correct level without overcomplicating or oversimplifying the tasks; 
how to systematically move from the unknown to known, slowly, step by step; 
how to avoid forgetting, by repeating at frequent intervals, returning to the learned 
material at specific time intervals; how to gain more time for exercises using the 
teaching of peers, allowing classmates to help; how to use specific items in the 
learning process instead of abstract concept; how to work flexibly, using various 
methods and techniques in the learning process (Vasiļevskis, Falka, year not 
indicated). 
Another specialist working on the educational institution support team and 
providing support to those involved in the inclusion process is an educational 
psychologist, the description of work responsibilities has also been approved by 
order No. 425 of 16 October 2009 of the Ministry of Education and Science (IZM, 
2009). The responsibilities of an educational psychologist include psychological 
analysis of students, including observation in class and after class; analysis of the 
students’ psychosocial environment; consulting students, parents and pedagogues 
in cases of students’ psychological problems; development of main principles of 
promoting the students’ mental development in case of difficulties with 
acquisition of learning material and developing recommendations for pedagogues 
and parents for providing support; ensuring prophylactic measures: educating the 
students’ parents and pedagogues on the issues of psychology; participation in 
activities aimed at reducing the influence of unfavourable factors found in 
psychosocial studies at the educational institution; providing support to students 
during the adaptation process; preparation of written conclusions on the results of 
a psychological analysis or a consultation of students; cooperation with parents, 
informing them on the achievements and problems of the student at the 
educational institution, looking for solutions together; perform the analysis of 
students’ development dynamics; plan one’s work and inform about the results of 
the work following the order established by the educational institution etc. (IZM, 
2009). 
Work responsibilities of another support team specialist – the speech and 
language pathologist teacher – include improving the student’s “spoken and 
written language development skills for complete acquisition of linguistic 
competences (requirements) put forward by the State Primary Education 
Standard; promote the growth of a student’s self-esteem and provide support 
during the adaptation process; perform frontal diagnostics of a student’s spoken 
and written language and reading skills; create groups for speech and language 
pathology exercises according to the student’s age, language disorders and the 
level of mental development; if necessary, work with students who have spoken 
or written language disorders individually; consult students, parents and teachers 
in cases of spoken or written language disorders and developing recommendations 
for providing help to the students; prepare a written report on the development of 
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a student’s spoken and written language when a student is sent to the state or 
municipal medical pedagogical committee as well as in cases provided for in the 
normative acts or upon a written request of the parents; perform analysis of the 
students’ development dynamics and self-analysis of one’s own work; plan one’s 
work and inform about the results of the work following the order established by 
the educational institution” (IZM, 2009) etc., which is set forward in order No. 
425 of 16 October 2009 of the Ministry of Education and Science (IZM, 2009). 
When beginning the implementation of inclusion of students with special 
needs in educational institutions, it is important to provide the support required 
by each student, and one of the ways of support could be pedagogues’/ teachers’ 
assistants (Birkett, 2004; IZM, 2013). The author of the dissertation, while 
studying the practical work of introducing inclusive education at London 
educational institutions, observed that the task of a pedagogue’s/ teacher’s 
assistant based on the English experience (beginning with year 1990, the position 
of a teacher’s assistant is introduced into the educational institutions of England) 
is: be together with the special needs student in class (especially mathematics and 
native language, decision on the other subjects is made by the support team 
depending on the student’s needs); pass work tools and materials to the student 
with special needs, consulting with the teacher before the class; read to the student 
with special needs individually or in a small group and listen to the student’s 
reading; play games with the student or a small group of students; check the 
student’s with special needs work and help correct mistakes; work as a writer if 
necessary; help students with behavioural disorders change their attitude; explain 
words that the student does not understand, encouraging to find them in a 
dictionary; help a student with special needs to work with specialized computer 
software; supervise the process of performing practical work; help start 
unsuccessful work again; observe how the student is performing a task, getting 
involved only if the student cannot do it independently; prepare audio recordings 
and encourage to use a voice recorder for recording information as well as control 
what the student is recording; inform teachers about results and problems; help 
with planning and with preparation of reports; teach the student to spell, etc. (Fox, 
2003, 2; Handbok of learning, 2003; Hanko, 1986). 
In Latvia, model regulations of the general education institution 
teacher’s/pedagogue’s (both terms are used in Latvia) assistant’s work were 
approved by the Ministry of Education and Science on 18 July 2003, amended 
and approved again on 16 October 2009 (IZM, 2009); they provide that the 
teacher’s/pedagogue’s assistant helps students with learning, social, 
psychological difficulties when implementing the primary education programme 
at general education institutions to promote the improvement of learning 
achievements, growing of their self-esteem and successful adaptation in the 
environment of the educational institution; in cooperation with the study subject 
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teachers, class master, educational institution support staff (psychologist, social 
pedagogue, speech and language pathologist, medical specialist) and 
administration, analyze each student’s learning, psychological and adaptation 
problems and determine the methods to be applied to solving such problems; 
ensure the students’ (refugees, asylum seekers, nationals of third countries of 
Europe) inclusion into the education system of Latvia; perform individual work 
with students to explain unclear learning material, create motivation to learn and 
develop cooperation and communication skills; follow the instructions of the 
corresponding study subject teacher, class master and educational institution 
administration; prepare information on the achievements and problems of the 
student at the educational institution; together with the study subject teacher, plan 
the work to be done in class – lesson aims, material to be taught, teaching methods 
to be applied; perform analysis of student development dynamics and self-
analysis of one’s work; plan one’s work and inform about the results of the work 
following the order established by the educational institution etc. 
In order for a student with special needs to be successfully included into the 
education process and acquire social skills, it is important to develop an individual 
education plan and implement it in the learning process (Kirk, Gallagher, & 
Anastasiow, 2000). To create an individual education plan means to adapt the 
education process to the specific character of the student’s cognition processes, 
experience, skills in order to acquire the requirements of the education standard 
and study subject programmes (Snowman & Biehler, 2000, 181; Kirk, 
Gallagher, & Anastasiow, 2000, Hodkinson & Vickerman, 2009). Individual 
general developmental and educational programmes that correspond to the 
guidelines of special primary education programmes but still refer to a primary 
education programme for a specific school year, are developed by the support 
team specialists and study subject teachers.  
 
Conclusions 
 
1. To ensure optimal development of students with developmental disorders, 
the administration of the educational institution, support team specialists, 
teachers (and students’ parents) must consider the following: the aim of 
education in general and to what extent a specific student will be able to 
achieve it; how the unity of learning and upbringing in the education process 
is expressed in the education of a specific student; the abilities of a specific 
student and related developmental possibilities; developmental disorders of 
a specific student to be aware of and the kind of support that helps them learn 
more successfully and feel better; whether the teacher sees the achievements 
of the student, gives recognition and helps the student be aware of them too 
(Florian,2008; North & McKeown, 2005).  
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2. Inclusive education cannot be perceived as the only possible solution; the 
real situation of each student with special needs must be assessed and the 
ability of the chosen educational institution to provide the student with the 
necessary support. When including a student with special needs into a 
general education institution, the student’s situation cannot worsen and the 
amount of necessary help received cannot decrease compared to what the 
student would receive studying at a specialized educational institution, 
which is also an expression of humanity in the educational process. 
 
Discussion 
 
The theoretical study has shown that when beginning the activity of an 
inclusive educational institution, the administration of the educational institution 
must perform substantial analysis of the existing situation, must perform 
sufficient preparation work in order to ensure real support, based on the needs of 
the students and teachers. It is important that the educational institution employees 
receive all the necessary resources for their professional activity, including paid 
work hours, to agree with each other on their work, for consultations with each 
other and cooperation. In practice, it is impossible for specialists with part-time 
workloads to actually organize the work of a support team as a team. 
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